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On the RTI Model for Identifying Learning Disabilities:

Progress Dilemma and the Future

WANG Daoyang'® WANG Cuicui’ TAO Sha’
(1. National Innovation Center for Assessment of Basic Education Quality
Beijing Normal University Beijing 100875;
2. Institute of Brain and Cognitive Sciences State Key Laboratory of Cognitive
Neuroscience and Learning Beijing Normal University Beijing 100875;
3. Department of Psychology Anhui Normal University Wuhu 241000)

Abstract Nowadays Responsiveness—-to-Intervention ( RTI) has been increasingly applied in learning
disabilities identification partly due to the limitations of the “IQ-Academic achievement” discrepancy
model. RTI has showed its strength and advantages by means of dynamic assessments and functional diag—
nosis the integration of multidevel interventions for identification with service delivery and the combina—
tion of practical use and the proof by cognitive neuroscience. However RTI has such problems as an un—
clear standard for learning disabilities identification and unapparent effects of the intervention. Therefore

the future study of RTI is supposed to integrate learning disabilities identification and cognitive neuro—

science as well as general education and special education.
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What Are the Special Education Needs of Hearing-Impaired

Students—a Qualitative Research-Based Discovery

YANG Yungiang'’
(1. Department of Special Education Zhengzhou Teachers College Zhengzhou 450044;
2. Postdoctoral Research Center National Institute of Education Sciences Beijing 100088)

Abstract This study focusing on the specific needs of special education aims to probe into the ur—
gent needs of hearing-impaired students by means of qualitative research. The study shows that hearing-im-
paired students have general educational needs similar to those of common people but their educational
needs are apparently correlated with their body. On the whole hearing-impaired students ~ educational
needs can be satisfied through the channels as follows: Ensuring their equal access to education; establis—
hing a sound and scientific curriculum system; revising teaching materials in a timely and scientific man—
ner; providing perfect conditions for education; creating an open environment for education; strengthening

psychological counseling and education; establishing a harmonious interpersonal relationship; and deepe—

ning guidance and assistance in terms of career development.

Key words hearing impairment educational needs qualitative research



